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DEFINING ASSESSMENT 
 
ÒAssessment is a generic term that refers to the process of gathering information 
for decision-making.Ó (McLean, 2004) 
 
ÒThe purpose of assessment of young children is to collect information necessary 
to make important decisions about their developmental and educational needs. 
Assessment must always serve in ways that enhance opportunities for optimal 
growth, development, and learning. The process of determining individual 
developmental and educational needs informs early childhood education practices 
and provides a template for setting individual and program goals.Ó (NAEYC 
Position Statement) 
 
ÒEarly childhood assessment is a flexible, collaborative decision-making process in 
which teams of parents and professionals revise their judgments and reach 
consensus about changing developmental, educational, medical and mental health 
service needs of young children and their families.Ó (Bagnato & Neisworth, 1991) 
 

 
 
 
 
 

DEC RECOMMENDED PRACTICES:  EARLY CHILDHOOD ASSESSMENT 
 

1. Professionals and families collaborate in planning and implementing 

assessment. 

2. Assessment is individualized and appropriate for the child and family. 

3. Assessment provides useful information for intervention. 

4. Professionals share information in respectful and useful ways. 

5. Professionals meet legal and procedural requirements and meet 

recommended practice guidelines. 

 



Assessment Considerations in Reporting Child Outcomes Data          
  
  

3 

PURPOSES OF ASSESSMENT 
It depends on the questions you want to answer… 

 
Screening Ð Is there a suspected delay?  Does the child need further assessment? 
 
Eligibility Determination Ð Is the child eligible for specialized services? 
 
Program Planning Ð What content should be taught?  How should the content be taught? 
 
Progress Monitoring Ð Are children making desired progress? 
 
Program Evaluation/Accountability Ð Is the program achieving its intended outcomes?  Is it 
meeting required outcomes? 
 

 
WHY USE ASSESSMENTS? 

 
 To gather information about skills and capabilities to make decisions about practice. 

 To determine eligibility for services. 

 To determine if a child is benefiting from services or if changes need to be made. 

 To measure development over time. 

 To document outcomes. 

 
WHAT TYPES OF ASSESSMENTS MIGHT BE USED TO REPORT ON CHILD OUTCOMES? 
 

 Norm-referenced  
 

 Criterion-Referenced 
 

 Curriculum-based 
 

 Direct observation 
 

 Progress monitoring 
 

 Parent or professional report 
 

 Combination of the above 
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The following charts represent some pros and cons of using different assessment 
options for collecting data on child outcomes: 

 
NORM-REFERENCED 

 
PROS CONS 

 Provides information on 
development in relation 
to others 

 Already used for 
eligibility 

 Diagnosis of 
developmental delay 

 Standardized procedures 

 Does not inform 
intervention 

 Information removed 
from context of childÕs 
routines 

 Usually not developed 
or validated with 
children w/disabilities 

 Does not meet many 
recommended practice 
standards 

 May be difficult to 
administer or require 
specialized training 

 
 

CRITERION-REFERENCED 
 

 
 
 

PROS CONS 
 Measures childÕs 

performance of specific 
objectives 

 Direct link between 
assessment and 
intervention 

 Provides information on 
childÕs strengths and 
emerging skills 

 Helps teams plan and 
meet individual childÕs 
needs 

 Meets recommended 
assessment practice 
standards 

 Measures child progress 
 May be used to measure 

program effectiveness 

 Requires agreement on 
criteria and standards 

 Criteria must be clear 
and appropriate 

 Usually does not show 
performance compared 
to other children 

 Does not have standard 
administration 
procedures 

 May not move child 
toward important goals 

 Scores may not reflect 
increasing proficiency 
toward outcomes 
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CURRICULUM-BASED 
 

PROS CONS 
 Provides link between 

assessment and 
curriculum 

 Expectations based upon 
the curriculum and 
instruction 

 Can be used to plan 
intervention 

 Measures childÕs current 
status on curriculum 

 Evaluates program effects 
 Often team based 
 Meets DEC and NAEYC 

recommended standards 
 Represents picture of the 

childÕs performance 

 May not have 
established reliability 
and validity 

 May not have 
procedures for 
comparing child to a 
normal distribution 

 Generally linked to a 
specific curriculum 

 Sometimes comprised 
of milestones that may 
not be in order of 
importance 

 
 
 
 

PROGRESS MONITORING  
 

PROS CONS 
 Used to monitor 

ongoing progress toward 
important outcomes over 
time 

 Compare to children of 
similar ages over time 

 Repeatable measures for 
monitoring progress 

 Standardized 
administration 

 Standards for technical 
adequacy 

 Efficient to administer 
 

 Indicators of progress 
may be viewed as not 
being comprehensive 

 Not used for eligibility 
determination 

 May not provide 
specific skills to teach 
but indicators of 
important skills 
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PARENT & PROFESSIONAL REPORT  

 
PROS CONS 

 High social validity 
 Provides diverse 

perspective 
 Important for informing 

intervention, program, 
IFSP/IEP development 

 Parents and 
professionals know the 
child and the 
environments in which 
they interact 

 

 Collaboration requires 
time and effort to 
establish 

 May not be reliable 
across time 

 Does not permit 
comparison across 
children 

 May include personal 
bias 

 
 
 
 

HOW CAN ASSESSMENT DATA BE USED? 
 
 

 For program improvement. 
 

 To plan for instruction and intervention at the individual level and at the group level. 
 

 For communication with families about their childÕs progress. 
 

 For program accountability. 
 

 To gain community support for programs. 
 
 
 

CRITERIA TO CONSIDER WHEN SELECTING ASSESSMENT TOOLS 
 

 Adaptation for children with special needs. 

 Alignment with federal, state and local; standards and outcomes. 
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 Collaboration (encourages all team and family members to work together to complete the 

assessment) 

 Comprehensive (addresses all areas of development) 

 Cultural sensitivity 

 Developmental appropriateness of materials and activities 

 Family involvement in the assessment process 

 Instruction and information available 

 Methods for gathering assessment information 

 Multiple means for child expression 

 Overall format 

 Reliability/validity 

 System for documenting progress 

 Time and training 

 Usefulness for intervention 

 
 

NEW ASSESSMENT RESOURCES AVAILABLE AT THE 
FAMILY RESOURCE CONNECTION (FRC) 

1-800-298-4321 
http://www.state.nh.us/nhsl/frc 

 
  

 IDA ÐInfant/Toddler Developmental Assessment Riverside publishing (A Division of 

Houghton-Mifflin Company) 

 HELP Ð Hawaii Early Learning Profile  (VORT Corporation) 

 The OUNCE Scale   (Pearson Early Learning Group) 

 Work Sampling System  (Pearson Early Learning Group) 
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 Bailey Scales of Infant Development II  (The Psychological Corporation) 

 AEPS Ð Assessment, Evaluation, and Programming System for Infants and Children  - 

2nd. Edition  (Brooks Publishing Company) 

 COR Ð Child Observation Record for Infants and Toddlers   (High/Scope Education 

Research Foundation) 

 COR Ð Child Observation Record for Preschool  (High/Scope Education Research 

Foundation) 

 McCarthy Scales of ChildrenÕs Ability  (The Psychological Corporation) 

 Miller Assessment for Preschoolers   (The Psychological Corporation) 

 Mullen Scales for Early Learning   (American Guidance Service) 

 DAYC Ð Developmental Assessment of Young  Children   (PRO-ED, Inc.) 

 Creative Curriculum Developmental Continuum Assessment System                                                              

(Teaching Strategies, Inc.) 

 Brigance Diagnostic Inventory of Early Development  (Curriculum Associates) 

 

 

 

Additional resources and information can be found at the following websites: 

www.the-ECO-center.org 

www.nectac.org 

www.dec-sped.org 

www.naeyc.org 

www.nieer.org-assessment 
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About the Cornerstone Project 
 
New HampshireÕs Cornerstone Project was a project funded by the US Department of Education, 
Office for Special Education Programs that focused on how to measure the effectiveness of 
services and supports for young children with disabilities (Birth-5) and their families, who 
receive services under IDEA Part C (Family Centered Early Supports and Services) and Part B 
(Preschool Special Education). The purpose of the Cornerstone Project was to demonstrate the 
effectiveness of Family Centered Early Supports and Services and Preschool Special Education 
programs to assist with program and service improvement efforts at the federal, state and local 
levels. Family members, service providers and school, organization, agency and teacher 
preparation personnel were invited to join the Cornerstone Subcommittees to identify the 
outcomes and sub-outcomes that show how much progress is being made toward child and 
family goals. Stakeholder participation in statewide and online community forums informed this 
final version of child and family outcomes and sub-outcomes. 
 
This guide was developed as part of the Cornerstone Project Technical Assistance and Training 
Framework in partnership with the Preschool Technical Assistance Network (PTAN). 
 
 

 
 
 
 


